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I. Translate the following underlined part of the text into Chinese:

Our Nation is at war, our economy 1s 1n recession, and the civilized world faces

1'

unprecedented dangers. We last met in an hour of shock and suffering. In four short months,

. our Nation has comforted the victims, rallied a_great coalition, captured. arrested. and rid

| the_ world of thousands of terrorists. saved a people from starvation and freed | a country
from brutal oppression. Qur discoverics confirmed our worst fears, and show us the true
scope of the task ahead. We have seen the depth of our enemies’ hatred in videos where
- they laugh about the loss of innocent l:fe. And the depih of their haired is equaled by the
madness of the destruction they desien. We have found diagrams of nuclear power plants
-and public water facilities, detailed instructions for making chemical weapons, surveillance
maps of cities, and thorough descriptions of landmarks throughout the world,. .

‘Thanks to the work of our law enforcement officials and coalition partners, hundreds

- of terrorists have been arrested, yet tens of thousands of trained terrorists are still at large.

- So long as nations harbor terrorists, freedom is at risk _ -
There 1s more to do. Good Jobs depend on reliable and affordable energy. The
L ongress must act to €ncourage conservation, promote technol'ogy, build infrastructure, and

It must act to increase energy production at home so our Nation is less dependent on

- foreign oil - ' - '
A good job should lead to security in retirement. Employees who have worked hard

~and saved all their lives should not have to risk losing everything if their company fails.

" Through stricter _accounting stanidards and tou gher disclosure requirements, corporate

highest standards of conduct | .
Dunng these last few months, I have been humbled and privileged to see the true

character of this country in a time of testing. Qur enemies believed we were ‘weak and

:‘!

- materialistic, that we would splinter in fear and seifishness. They were as wrong as they are

‘evil. Our enemies send other people’s children on missions of suicide and murder. They

America must be made more accountable to emplo ees and shareholders and held to the
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. _can do. Beyond all d1ffereﬁéés of race or cre ed
| and facing danger together. -
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vour abstract to 300 characters Do not translate dlICCtl) from the article.

Do As:an students really want
to listen and obey? G o

mtraﬁuctmn

Common

i preconceptions
~ aboiil Asian

students
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we are one cauntry, mourmng togetherq

in. a smgle mstant, we realized that we have.been called to a

cvents. Rarely has the world faced a choxce more clear or

2. Translate the following‘into' English: ?
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in a recent le"llClL m F! T Jmmml Liu {1998} hu,l‘!:ﬂhts the
ethnocentrism that permeates TESOL programmes in North.America.

Bfllﬂln and AUS[rﬂha (NABA}‘ }ic '“gucﬁ CGHV!anL,h thdt ;hn"ﬁ" 1 |

programmes do not take full account of the different cducational
contexts and traditions in u.h;ch international TESOL graduates will
later teach. Thew -.:flcn :.m.our.m.t': student-teachers from overseas to
‘adopt ideas and practices that are valued in NABA. but mav not be
very uscful in their home environment” (Liu 1998 4). Liu's arucle iy a
valuable contribution 10 the wider debate about the need 1o develop
appmprmh. “tddgt}..l"'s {*r tht *:m_c:lﬁc eduy ilmpdl iraditions within
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Asking the
students

which teachers work, rather than assuming that Western ideas must be

right for every context (sce. for example, Holliday 1994; Kriamsch an
Sullivan 1996).

To illustrate the existence of different contexis and traditions, Liu LOCS
on to refer to Asia in general, and specifically to China. as exampies of
‘cultures Wllh a !ong tradition of unconditional ahcdu:m,c, to authornty’
in which the teacher is seen not as a facilitator but as a ‘fount of
knowledge [to be] delivered” (Liu 1998: 5). This comment echoes many
others of a similar nature that are made about Asian students, both by
teachers and by the students themselves. In a recent newspaper article
on the topic, for example, Forestier (1998) quotes a Mainland Chinese
student as saying that *our culture is very different from Western culture.
We are always taught to obey. not to invent’. An American-educated
Chinese student on an exchange with a Hong Kong university is quoted

as saymng that ‘the biggest difference is that [in Hong Kong no one |
‘wants (o voice their opinion and challenge what lecturers sav’. The same

article reports similar comments from members of a range of other

countries in East Asia.
Conversely, my own discussions with Hong Kong Chinese students who

have taken courses for international students in the UK and USA have
often revealed their imual difficulties in adapting to the class discussion
style in their programmes. In part these difficulties were linguistic, but
they were also due to different conventions and expectations. One
student, for example, talked about her initial annovance with other
students who constantly challenged each other and persistently |

interrupted the teacher.

Statements about Asian students’ obedient and unquestioning beha-

viour are made so frequently that we can scarcely deny that they are

based 1in some form of reality. But we must ask the qur*stmﬂ in what
reality? Are they based in the preferences and dispositions of students

who may actually want to do nothing more than listen and obey? Or are

the students simply bowing to the constraints and sanctions imposed by

thetr cultural and educational traditions. which discourage the *nail that
sticks up’ (Anderson 1993)7 Or perhaps the reality exists only in
people’s minds, in the form of stereotypes of ‘the passive Asian
student™ In any case. who 1s this *Asian student’, this representative. it
would sometimes appear, of u homogencous group of many millions.

living in cultures as diverse and as far apart as India, Burma, China. and
Korea!

My own discussions and experiences in Asia (notably China and Honyg

Kong) led me quickly to question the first ‘reality’ mentioned above:

that students want to listen and obey. I therefore decided to find out the
extent to which Asian students and (for comparison) European students
wouid agree that the foilowing statements reflect their own attitudes:

. In the classroom | see the teacher as somebody whose authority
should not be questioned.

‘2. I'see knowledge as something that the teacher should pass on to me

rather than something that I should discover myself.

3. | expect the teacher (rather than me mysclf) to be responsible for

cvaluatmg how much [ have learnt.

These three statements (see Appendix) were items in a lon;,er twelve-
item questionnaite. Thanks to the generous hLip of teachers in ¢leven
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countries, [ obtained responses from 2,307 students studying at senior
secondary and tertiary level in eight East Asian countries (the number |
of students 1s in brackets): Brunei (39), Mainland China (371), Hong !
Kong (286), Japan (212), South Korea (344), Malaysia (605). Thailana |
(355), and Vietnam (95). There were also responses from 349 students in

three European countries: Finland (130), Germany (158). and Spain
(61). 5

?

What the students The students were asked to indicate whether they 'strongly agreed’,
replied ‘agreed’, were ‘neutral’, ‘disagreed’, or ‘strongly disagreed’ with each of
the three statements. Each response was then given a score from =
(‘Strongly Agree’) to 1 (‘Strongly Disagree’). The number of students
giving each response in each country was counted and the average score |
for all the students 1n each country was then calcuiated. Thus, an average !
score of 3 for a countrv would mean that all the students there had
‘stronglv agreed” with a statement: an average of 1 would mean that they |
had all stronglv disagreed: if all students had been neutral. the average
would be 3. In realitv. of course. the students in each countrv gave a |
vanetv of different respanses. and the average score gives an idea of the |
average extenr to which the students in that country agree with the
| statement.
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For each of the three questions above. Table 1 gives the average scores
for each of the eleven countnes.

|
Table 1;
| Students’ respcnses
, £ach figure gives the dverage response for each country on a scale from ‘Strongly Agree’ (= 5) to "Strongly
Disagree’ {= 1). AR
a In 1he classroom | see the teacher as somebody whose authority should not be questioned.
‘ Bruner [Mainland! Finiand (Germany! Hong | Japan South iMaiiaavs.:af Spain | Thailana | Vietnam

|
|
%
| | China | ,i | Kong | |_Korea i i
e e e e e~ ™ e RS~ e e e W
s i 3.00 228 | 235 | 256 | 2.58 | 2.9 2.4 2.42 2.76 ‘2.0 l.27
The average for all countnies was 2.47. The responsa chosen most frequently was 2 ('Disagree’). For Asian countries the average
was 2 46. For European countries the average was 2.53. B | -
b | see knowledge as something that the teacher should pass on to me rather than something that | should
- discover myseif. | | 2
Brune: ;Mamlnds Finland 'Gefmany’ Hong | Japan | South |Malaysia| Spain *r Thailand | Vietnam
*, | China | Kong Korea
28 | 199 2.72 204 ! 274 | 262 273 | 195 l
The avrrage {or all éauntries was 2.46. The responss chosen most frequently was 2 ( 'D;sagrﬂ'l* For Asian countnes the averigao
was 2.51. For European countries the average was 2.13.
¢ L expect the teacher {rather than me) to be responsible for evaluating how much | have learnt.
| Brunet. }Mainlandi Finland {Germany| Hong Japan | South |Malaysia| Spain | Thailand| Vietnam
! | China | | Kong | Korea S P B ‘
| 328 | 287 | 254 | 254 | 361 | 274 | 310 | 375 | 308 | 338 | 267
The students’ responses to the three questions indicate clearly that the ‘
stereotvpe of Asian students as ‘obedient listeners —whether or not it s l
a reflection of their actual behaviour in class—does not reflect the roles

they would like to adopt in class. They do not see the teacher as an
authonity figure who should not be questioned: they do not want to sit in
class passively receiving knowledge: and they are only slightly on the
‘agreement’ side that the teacher shouid have a greater role than
themselves in evaluating their learning. The results suggest that. if Asian




download.kaoyan.com

—r——— i . s

- i R e s = = i el — = - Tl
g S — - — . - pr Ty [ st L TN i l'—-l'h-H.l.“-._ —— .. Fry r “-—_— - — - PR e sy — - -ﬁ' 'r-

students do indeed adopt the passive classroom attitudes that are often
claimed. this is more likely to be a consequence of the educational
contexts that have been or are now provided for them. than of any
inherent dispositions of the students themselves.

Conclusion s article began by locking at scme common preconceptions and went
on to give evidence, from the students themselves. that these
preconceptions do not tell the whole story. Similar evidence from inside
the classtoom is also becoming more and more common. For example,
Ho and Crookall (1995) report on the high degree of autonomy
achieved by Hong Kong Chinese siudents in the context of a simulation,

. while Marshall and Torpey (1997) report on their successful expenence |
| - of involving Japanese students in ‘acuvely co-constructing a syllabus’ ‘
| ~ (p. 113). Outside the field of language teaching, experiments with
l : problem-based learning in Hong Kong have revealed how . ready

2 studeats are to free themselves from the direct authority of their tutors

‘ ' in order to solve problems in groups and orgamze their own learmning

i (Whitehill er al. 1997). '

The students’ responses to other items in the questionnaire give clues to
the ways in which they would like to be active and independent. They
like activities where they are part of a group in which they are “all |.
| working towards common goals’ (overall average 3.93: 4.00 in Asia. 3.75
| " in Europe). When working in these groups, they like to ‘help keep the
| atmosphere friendly and harmonious’ (overall average 4.24: 4.231n Asia,
] _ 4.26 in Europe). They also like to ‘see a practical purpose’ in what they
‘ ok are asked to do (overall average 4.03; 4.00 in Asia. 4.10 1n Eumﬁé)ﬂand_l -
|

;

to feel that their ‘own success will benefit other people” as well as
themsélves (overall average 3.92: 4.03 in Asia, 3.60 in Europe). '

The overail message that emerges is that Asian students do not. in {act.
wish 1o be spoonfed with facts from an aii-knowing “founi of knowledee’
They want to explore knowledge themseives and find their own answers.
.. ‘ ' Most of all. they want to do this together with their fellow students In an
f ' ~ atmosphere which is friendly and supportive. So too. indeed. do the
l- / European students who responded: in all of the respects mentioned
above.- there is much less difference between the average group
responses of students in Asia and Europe than there is between the
individual responses of students within the same country: '

The similanity of responses from different countnies should encourage us
to continue re-assessing the preconceptions with which we work. We do
not necessarily need to deny that culture influences behaviour and
| leaming styles in systematic ways (see, for example. Neison 1995).
{ fo However. we still have a long way to go in exploning the nature and
| _ extent of this influence. . -

1
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