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Part One. Comprehension (40/150)
Task 1: Reading (20/130)

Read the pussuve helov and then do the exercives that follow:

THE INTERNATIONAL LANGUAGE OF GESTURES

On his hrst rip to Naples, a well-meaning American tourist
thanks his waiter for a good meal well-served by making the "A-
Okayv '’ gesture with his thumb and forefinger. The waiter pales and
heads for the manager. They seriousiv discuss calling the police and
having the hapless tourist arrested for obscene and offensive public
Dehavior.

What happened?

3 Most travelers wouldn't think ot leaving home without a phrase

- book of some kind, enough of a guide o help them sav and under-
stand “'Ja,” "Nein.” "Grazie” and "Ou se trouvent les toileres?” i0
And vet, while most people are aware that gestures are the most
common torm of cross-cultural communication, thev don't realize
that the language of gestures can be just as different, just as regional
and just as likely to cause rmisunderstanding as the spoken word.

4 Constder our puzzled tourist. The thumb-and-forefinger-in-a- 13

circle gesture, a friendlv one in America, has an insulting meaning

in France and Belgium: "You're worth zero,” while in Greece and

Turkey it is an insulting or vulgar sexual invitation.

There are, in fact, dozens of gestures that take on totallv dif-
terent meanings as you move from one country or region 1o another. 2¢

Is “thumbs up” alwavs a positive gesture? Absolutely not. Does
nodding the head up and down always mean “Yes”? No!

LY

.

LrL

To make matters even more confusing, many hand movements
have no meaning at all, in any country. lf you watch television with
the sound turned off, or observe a conversation at a distance, you 25
become aware of almost constant motion, especially with the hands
and arms. People wave their arms, they shrug, thev waggle their
fingers, they point, thev scratch their chests, they pick their noses.
These various activities can be divided into three major catego-

ries: manipulators, emblems, and illustrators.
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8 In a manipulator, one part of the body, usually the hands, rubs,
picks, squeezes, cleans or otherwise grooms some ‘other part. These

- movements have no specific meaning. Manipulators generally

increase when people become uncomfortable or occasionaily when
they are totally relaxed. 15

9 An emblem is a physical act that can fully take the place of
words. Nnddmg the head up and down in many cultures is a sub-
stitute for saying, "Yes.” Ralsmg the 5hﬂu[der5 and turning the
palms upward clearlv means "I don't know,” or "“I'm not sure.’

10 INlustrators are ph‘,’SlCE] acts that help explain what is being 40
said but have no meaning on their own. Waving the arms, raising or
lowering the eyebrows, snapping the fingers and pounding the table

;! may enhance or explain the words thar accompany them, but they

cannot stand alone. People sometimes use illustrators as a pan-

: tomime or charade, especially when they can't think of the right as ,
wurds or when it's simply easier to illustrate, as in defmmﬂ

“zigzag' or explaining how to tie a shoe.

3 Thus the same illustrator might accompany a positive state-
ment one moment and a negative one the next. This is not the case
with emblemns, which have the same precise meaning on all occa-
sions for all members of a group. class, culture or subculture.

12 Emblems are used consciousiv. The user knows what thev mean, .
uniess, of course, he uses them inadvertently. When Nelson Rocke-
teller raised his middle finger 10 a heckler, he knew exactiy what the
gesture meant, and he believed that the person he was communicat- 33
ing with knew as well.

13 The three of us are working on a dictionary of emblemns. . . . In

: looking for emblems, we found that it isn't productive 51mph to

;g observe people communicating with each other, because emblems

i are used only occasionally. And asking people 1o describe or identifv 60

i
L

emblems that are important in their culture is even less productive.
Even when we explain the concept clearly, most people find it diffi-
cult to recognize and analvze their own communication behavior
this wav.

14 Instead, we developed a research procedure that has enabled us  +3
to identify emblems in cultures as diverse as those of urban Jap-
anese, white, middle-class Americans, the preliterate South Fore
people of Papua, natives of New Guinea, Iranians, Israelis and the
inhabitants of London, Madrid, Paris, Frankfurt and Rome. The
procedure involves three steps. 70

15 Give a group of people from the same cultural background a
series of phrases and ask if they have a gesture or facial expression

for each phrasa "What time is it?" "He's a homosexual.” “That's
good.” "Yes." And so on. We find that normally, after 1010 15 people
have provided responses, we have catalogued the great majority of
the emblems of their culture.

16 Analyze the results. If most of the people cannot supply a "'per-
formance” for a verbal message, we discard it.

i
i |
Ly |
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Study the remaining performances turther to eliminate inven-
tions and illustrators. Manyv people are so eager to please that they
will tnvent a gesture on the spot. Americans asked for a gesture for
“sawing wood’ could certainly obtige, even if thev had never con-
sidered the request before, but the arm motion they would provide
would not be an emblem.

To weed out these "'false emblems,” we show other people from
the same culture videotapes of the performances by the first group.
We ask which are inventions, which are pantomimes and which are
symbolic gestures that thev have seen before or used themselves, We
also ask the people to give us their own meanings for each perfor-
mance. |

The gestures remaining after this second round of interpreta-
tions are likely to be the emblems ol that particular culture. Using
this procedure, we have tound three tvpes of emblems:

First, popular emblems have the same or similar meanings in
several cultures. The side-to-side head motion meaning “No'™' s a
good example.

Next, unique emblems have a specific meaning in one culture
but none elsewhere. Surprisinglv, there seem (0 be no uniquelv
American emblems. although other countries provide many exam-
ples. For instance, the French gesture of putting one's hst around the
tip of the nose and twisting it to signity, "He's drunk,” is not used
elsewhere. The German "good luck™ emblem, making two fists with
the thumbs mside and pounding an imaginary table, is unique 1o
that culwure.

Finallv, multi-meaning emblems have one meaning in one
culture and a totallyv different meaning in another. The thumb in-
serted between the index and third fingers is an invitation to have
sex in Germany, Holland and Denmark, but in Portugal and Brazil
it 15 a wish for good luck or protection.

The number of emblems in use varies considerably among
cultures, from fewer than 60 in the United States to more than 250
in Israel. The difference is understandable, since Israel is composed
of recent immigrants from manv countries, most of which have
their own large embiem vocabularies. In addition, since emblems
are helptul in militarv operations where silence is essential, and all
Israclis serve in the armed forces, military service provides both the
opportunity and the need to learn new emblems.

The kind of emblems used, as well as the number, varies consid-
erably from culture to culture. Some are especially heavy on insults,
for instance, while others have a large number of emblems for hun-

ger ar sex.
Finallv, as Desmond Morzis documented in his book, Gesrures,
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there are significant regional variations in modern cultures. The
findings we describe in this article apply to people in the major
urban areas of each country: London, not England as a whole: Paris, |
not France. Because of the pervasiveness of travel and television,
however, an emblem is often known in the countryside even if it is
not used there.

Questions:
True or false? Manipulators have meaning independent of the spoken word.

True or false? In most cases. emblems are used consciously,

true or false” The best way to gather research about gestures is to observe

people communicating with each other in natural settings,

True or false” Emblems do not generally pantomime the action they represent.
are sometimes used when the speaker can’t think of the right words,

in

+d

Lt F) —

i Y

L 1

Rockeleller’s gesture was an example of a(n)
The authors™ research shows that there are tvpes of emblems.

When asked for a gesture that meant “sawing wood.” Americans sometimes just
mvented one by making a sawing motion with their arm. This is an example of

arn) 3
9. Why does Israel have so many emblems?

Task 2: Cloze (20/150)

Fill in the blanks with appropriate words sehere NeCessar:

~cholarshipis. (1) definition. a communal act. Disseminating or sharing
knowledee makes the work of academic life complete. Consider 2y we
always say “research and publication.” suggesting that scholarly mvestigation takes
__ (31 meaning only when it is passed on to others. which might be considered
an act of teaching. Surly. teaching undergraduates can be an authentic form of
scholarly work.

The simple wuth is that almost all of us (4} where we are today because
of the inspiration of an inspiring teacher. Yet, on far too many campuses. it is
decmed better for a professor to  (5) a paper at the Hyatt in Chicago
___ {6} 1o teach undergraduates back home. And it's really sad the way we speak

7}___ research “opportunities™ and teaching “loads.™

Giving teaching such a low priority has a profoundly  (8)  influence on |
Iiberal learning. Young scholars often observe that (9) of catalog

commitment to general education, the reality is that too much time with students will

m__ (10} __. jeopardize their careers.
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Part Two: Translation (30/130)
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Task 2. Transluie the underlined seniences into Chinese. (23/150)
The Great Video Pacifier
Last spring. my husband and [ loaded our three children into the car and drove
off to see friends in the United States. Over the course of a week. we visited half a
dozen households. each with children of its own. (1) And | found mvself struck,
again and again. by the frequency with which we modem parents use television to

silence voune children.

(et a couple of families together. and when noise from the kids rises too much.
on goes the video and all is graufyving silence until the credits roil. (2) It's like
throwing a_blanket over a noisv parrot’s cave: With one motion. the parrot’s
stimulatine surroundings vanish and its squawking instantls subsides. Hit the "plav”
button and the same thing happens. Children might be wresthing or runnine around.
but let that mesmerizing box light up and thev'll stop to stare al the screen. Nearbw.
the adults smile as the caterwauling ceases: "Phew! That's better.”

The video has become i member of every familv I know. Need to finish a pru_i;:cl
on a Sundayv afternoon? Popping a video buvs vou an hour or two. Often my

children go 1o play in someone's basement rec room. and a video is on from the time

they arrive until thev leave.
Guilty as T am mvselt. | find promiscuous use of this sedative disquieting.
Children don't stand a chance against videos. (3) No_matter how imaginative or
independent they mav be. or how much they may: like plaving with visitine friends.
thev cannot escape the stupefving effects of the box.

(4 Child-development expert Paul Smith atiributes this to the brain's ‘arienting
response.” a reaction discovered by Pavioy early in the Jast century. "We humans are
programmed to look at abrupt changes in our visual field." she writes. “It's part of
our survival mechanism. The colorful. quick images on TV are difficult to resjs "

(3} Years ago. I read in a newspaper about a_study that found if people can
choose between watchine a lecturer behind 3 poditim and a video projection of that

same lecturer, thev'll gaze at the screen. The TV trumps real life every time.
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Part Three: Writing {(60/130)

Task 1: Sentence Correction (137130
The Jollowing sentences muay or may not CORLIn yOme errors. Copyv these yentences

onto vour answer sheet and correct all the errors.
[, Why voung people are eager to offer their help to schoolchildren in relativelv
poor areas” | think there are several reasons.

- The first nwenty o thirty pages of James Jovee would vive any reader a bio
headache. Fortunately, the rest pages are not hopelessly ditficult.
3. Semantics ts the study ot constant. Hteral meaning inherent in lancunve. While

pragmaucs 1s the study of meaning that arise as language s used in various
siuatons,
+ The decision to expand the MA program has already been made. It another word,

101s towe late tor anyone Lo suggest that we reduce the enrolinient this vear

>, Lookimg back my own [eamning experience. 1 found myvsell often relvine on
Chinese to construct Epglish sentences. o

6. the doctors ruled out the possibility of a SARS outbreak on the basis of the
sympioms appeared on the patients.

/. _Th::: study ot literature should emphasize on examiming literary works avainst the
social context that produced them. i

8. “Clildren should learn 1o speak in a loud and clear voice.” said the leacher, "no
muatter they speak tn Enchish or Chinese.”

9. Many students are accustomed o use contructed Torms sucl ay e and Tisne”

L0, Such policy may distract students trom their studs

Task 2: Paragraph Wrinng (25-150)

The student writer ot the tollowmg essav was presented with an imagiany dilemma-—whether
ar not to buy a stolen final exam under specific circumstances. The student was asked to justity
one deciston or another. She chose to argue for a decision she Knew would be unpopular, Rewef
this essay and hen write a pavagrapiv in so maore iy 130 words o refude one of the areuments
in tius eysay Follow the three sieps outdined below Wi

[ Identifv in the essay thé one argument that vou strong iy t:fi-.'r.'{,..’:;;"!'t’L/’,\LHEr:f summarize it ing one

sentence (301200

Arzument w be refuted:

éC —_7—&(
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S Wrire doven vour cownterargument. that Is. an argumeni ugains: what Yau have identified in

step [ 437130)
Your counterarcument:

3. Lse vour counterareument us the fopic serdence and write up the paragraph. (15°130)

Cheating Who?

| had a difficult decision 10 make. Normally. choosing between honesty and dishonesty
barely requires thought. | ry 1o be an honest person, but in my situation choosing to buv a
black-marketed copy of an tmportant math test forced me 1o be dishonest. As long as |
understood how 10 work the required problems. | felr buving the test was not so unreasonabie,

Before buving the test | welghed both sides carefully. | didn't want to make a hasty
decision. and | found compronuse | could accept. | devoted most of my studving time to the
problems on the biack-marketed test After conquering them. | then reviewed the rest of the
material until | had mastered it as wel| hnowing | had put forth a good effort 10 studv all that

wus required. | telt better abour my decision. | hadn't cheated myselt out of icarning nmportant

-

math concepts that | would need in the future,

A comprehensive math exam ranks tigh in difficuln dmong exams tn general. In a whole
semester of an advanced math course. there are probably over one hundred tvpes of problems.
(ht of those. the instructor selects around twenty for the exam. What a relief it would be to
Know exactly what t pes of problems would appear. Much of the tension and warrving that final

©XAMS cause would be remedied, When | pought the test, the ageravanion of wondering how wel
or how poorhy | would do on the €xam was gone. | felt very confident abouyt My math course.
which gave me reassurance for my other final exams.

Anather reason for buving the test was the curve of our orades. Since almost all of my
classmates had bought a copy of the test. they would naturally do well. The accumulation of high
scores would push the curve way up. making it impossible for me to 2et a decent erade without a
copy of my own. Math is one of the most important classes and one in which | must do well.
Without a high score on the fina €xam and a good overal! erade for the course. [ would lose my

scholarship and my means of fintshing callege. | was not ready to take that bie chance: 1 could
have Jost too much.

| realize myv decision to buy a copy of the test was 2 dishonest one. and mam people would
not justify it. However. 1 could not afford to fail the exam or the course. The consequences of
failing would affect my future in many wavs. | could not afford the expense of college without a
scholarship. Without finishing college, my chances of finding a good. satistying job would be
substantially lowered.

Completing my college education sits at the top of my value list. My decision to buy the

test assured me of a good math grade. ! was aiso certain of being granted 3 scholarship.
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Task 3: Essay Writing (20/1350)
Before vou begin. carefully read all the three sub-questions beiow.

|. Rewrite the following lines bv Robert Frost in prose form. Your rewrite (1) should
NOT exceed hvo sentences and (2} should NOT contain the words that have heen
underlined {3/150)

Two roads diverzed 1in a2 wood. and
[ ook the one less traveled by.
And that has made all the diftference.

2. Suppose you are Writing un essay on Jow important (or Aol important) 1S i
make u choice and vou want (o use three hody paragraphs 1o support vour thesis. (n
your answer sheet. vrite dovwn vour thesis statement and the topic sentences of the
nwo hodv paragraphs. (94130) |
Thesis Statement:
“Topic Sentence |:

- rm. T - —_—_— —— — - a

Topic Sentence 2:

Topic Sentence 5:

3. What would be u possible counterarcument geainst vour rhesis? What would be
vour response’? What evidence do vou have that supports vour response” Write
down these items on vour answer sheet. {7/130)

A possible counterargument:

Your response:

Your evidence:

<--e- The End-----




