wnload.kaoyan.com

BEK% 2007 SEECEGIH2EMIRAE A ERIAE 2 0n)

2 2FE L HARD kALY e
5 B+ w. EEEius AEETEAEAETE

Eary]

TR
| HERNTBSERREAFFLSTHEL L SHEAEMEMAE LTR;

2. ¥ B 7 B AU R T R SR e T R A

I. Write the international phonetic alphabet for the following words. (12/150)

(1} advertisement {2) inventory

(3) Indian (4) ienorant

(3) demonstrate (6) emplovee

(7) massage (&) mechanism
(9) assoclation {10} portray

{11} mastery t12) photographer

I1. For each group of items in the following, point out which item does not fali
under the same category as the rest and explain the reason in ONE sentence.

(Write vour answers on the answer sheet.) (24/130)
{1} A resolution B. resident C. restart D. resignation

|Focus on the pronunciation of *s"|

(2} A. conguer B. consonant (7. winkie D. mcome

|Focus on the pronunciation of *n"}

(3) A reiterate B. considerate (_. obstinate D. literate

{Focus on the pronunciation of “a"}

(4) A include B. convey {_. attan IJ. prosper

[Facus on the location of the stress|

(3) A. consist B. marry . accompany D. contact

[Focus on transitivity|

(6} A. domicile B. purchase C. chuck . diminutive

|Focus on formatlity]
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(7) A. iean B. relv (. persist 3. hinge

[Focus on collocation|

(8) A. corpulent B. statesman C. slim D. decease

[Focus on connotation)
(9} A. schocl/coilege B, moversrun C. furntture/table D, mature/ripe

[Focus on the type of semantic relation)
(10) A. threaten 3. advise C. beseech D. urge

[Focus on the type of Hlocutionary act}

. | 1

{11) A. cookie B. pavement C. gray D. movie

[Focus on the geographical origin |
(12) A. burgle B. tridge (. auto D. math

t

{Focus on the type of word formation |

IIL. Which of the following sentences are ambiguous? For those you find
| wmbiguous, paraphrase them so as to illustrate why they are ambiguous.
(16/130)
(1) This 1s my colleague, Frank.
(2} Are you tired of cleaning vourself? Let us do it.

(3} Inthe film. Pat was a witch.

(4) He promised me 1o came next wesl:

TR LIS B

(5) Palent medicines are sold by frightening people,

(6) Dog for sale: eats anvthing and is fond of children.
{7) ] found something interesting on the Internet.

(8) Killer Sentenced 1o Die for Second Time in 10 Years

IV. Discuss briefly how the following pairs of sentences are different from each
: other. (12/150)

(1) a. The bees swarmed in the parden.

b. The garden swarmed with bees.
_ (2) a. The door does not shut easily.
*’ b. John cannot shut the door, ;

(3) a. The stone broke the window.

b. The window broke. !
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(4} a. Jack lay on his bed,
b. Jack lay in his bed.

V. Far each of the following sentences, discuss (1) the linguistic probiem you find;
and (2) a situation in which this sentence might be used. (18/150)

(1) I 'm the last office on the corridor.

(2) The cheeseburger didn’t order onions.

(31 Business is business.

(4) Time 1s the best cure.

(5) Maybe vour car isn’t vour car.

(6) Golf plays Jack.

VL In English, the suffix “-gble” as in “X + able” means “able to be X-ed.” (1)
Use an example to iltustrate this rule. (2) What kind of words can function as
“X?? (3) In words like “unthinkable,” the suffix —adle means more thap
“able to be X-ed.” Think of TWO more words of this type. (12/150)

VH. A very large part of language is made up of prefabricated chunks, or,
ready-made expressions which do not have to be constructed from individual
words each time they are used. Examples of these chunks include “for
example,” “think of"* and “on the whole.” (1} Give TWO more examples that

you consider to be chunks, (2) Why do you think they are chunks? (3) Why
do Chinese students often use “in the campus” rather than the correct form
“on campus™? (4) What help does it give you when you use these chunks in

YOUr communication? (3) What pedagogical implications can you draw from
this mistake? (1 8/150)
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VIIL. Use ONE sentence to give the reason why we would use “the” in each of
the following sentences: (Hint: Where is the item foilowing *“the” identified?)

(18/150)
(1) 1do not know the man vou have mentioned.
(=) Jack had a very good math teacher, but the boy failed the math exam,

(3) We should not depend on the government for solving all the problems.
(#) | 'would love this skirt if the color is not so bright.

(5) He is very good at playing the flute.

(6) It was pitch black and we couldn’t even see the moon.

IX. Researchers may ask language learners to “think aloud” when they are
reading a passage, that is, to report what goes on in their mind moment by
moment. The following is a transcript of such a report by a college student
when reading an English passage. Read the tfranscript and the original
reading passage and then fulfill the task that follows. (20/150)

Transcript of the reading process

': :I: a=t =

(D 2PN RE-TEAYRT 4, BEEAN LG Ssmn s . (2) When
we tatk about intelligence. we do not mean the ability to get good scores on certain kinds of lests or
even the ability to do well in school. For instance, 1f 3;-'011 iﬂﬂk at children, (3) 16k, 454N 24EW D
B9 00 Ar ki, Ak DAk -—wn* W 70 (4) When we talk about intelligence, we do not mean the
ability to get good scores on certain kinds of tests or even the abiliry to do well in school. {3} When
we ialk about intelligence. we do net mean the ability to ger good scores on certain kinds of tests or
even the abitity to do well in schoonl. we da not mean the ok heyv to pet gond scores on certein kinds

of tests or even the ability 1 do well in school. (6) 46, X CZUiasm L intelligence. (7) By
intelligence we mean a way of living and behaving, especially in a new or upsetting situakion. {8)
Hk, wEB, 091 FEE T AR LR — PP G F AT Sa (i — —p Il TR R —
P B U ACBETS upsetting 11 sitation. (9) If we want (o test intelligence, we nead to find

out how a person acts instead of how much he knows what to do, we need to find out how a person

acts instead of how much he knows what to do, (10} PR B EE LM A ([EP e I )
EELHAT A, WARREE T 0. () BRGNS E T % SRSV THRT A,
LB B D, il LR S0 KT, sy B — DS BR s il, 3 Al SR

REBERIGEST . (12) VLR R OT4 A 5 220 SR, tearn to be F1 learn to do is the most
important thing, AT 2HRIAE 1 % /04158, (13} For instance, when in a new situation, an

intelligent person thinks about the situation, not about himself or what it happen to him. (14)
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AR AR Y . (13) when in a new situation. an inteiligent person thinks about the situation,
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not about himself or what might happen to him.{16) FRXIEMBESWEM, (17) He tries to find
out all he can, and then he acts immedintely and tries to do something about it. (185 8E, iR EE
ASRARETBEWIGT . SR IRIATIT SN AR K LR . (19) LTARE| T LATT A9 — 00 1 0518
BB NERT, SRR, S —HOHEL. R, kR e
ACHDY SR 4 ARG RI{THTIT AN, (20) He probably iset sure how it will all work oul,
but at least he tnigs. UAREARME SR T4 A, HbFELi7H 7, R T. 2D 14, BiA
A2 AT — 00, WREAMEH, ReELE S, ABE S0P EE, (22) And.
1f he can't make things work out right. he deesn't feel ashamed that he failed; he just tries to learn
from his mistakes. (23) X EEIRIB VR, BMUEA RIS ER/MNG, — SR ELEEMM,
TOREIT, RO AT A8 50T, (24) . HTEFE. (25) An intelligent person, even if he
1s very young. has a special outlook on life. a special feeling about life, and knows how he fits into
it. An intelligent person. even 1f he is very young. has a special outlook on life, (26) § iRk, H
=PI ERITHEY, (27) a special feeling abowt life, (28) & —FpE LR, (29) and knows
how he fits into it (30) X HNKEVEE KBS A E BOTEEWIOT A %0 S A — B A & Fa i
2, AHAEMBME09ES, A M EFRROERN, BEEHT. G RN AENE,
BARAR iR, BISHETa. (32) BRXTIER T, Rargifd,

Reading passage

When we talk about intelligence, we do not mean the ability to get good scores on certain
kinds of tests or even the ability 1o do well in school. By intelligence we mesn 2 way of living and
behaving, especially in a new or upsetting situation. If we want to test mtelligence, we need to find
out how a person acts instead of how much he knows what to do.

For instance, when in a new situation, an intelligent person thinks about the situation, not
about himself or what might happen to him. He tries to find out al] he can, and then he acts

immediately and tries 10 do something about it. He probably isn't sure how it will all work out, but
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at least he tries. And, if he can't make things work out right, he doesn't feel ashamed that he failed;
he just tries to learn from his mistakes. An intelligent person, even if he is very young, has a special

outiook on life, a special feeling about tife, and knows how he fits into 1t

Task: Identify all the possible reading strategies (i.e., methods) the reader was
adopting when comprehending the passage. Categorize them. Name each
category and briefly explains it. Then, list the number(s) of sentence(s)

that illustrate(s) the strategies. An example is provided for your reference.

Reading Expianation Examples
Strategies
| Rereadtng The reader repeats the text in order to understand st | 5.9, 25
|
‘i L ]
!
— The End—




